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ABSTRACT

When discussing VET in India one should distinguigttween formal and non-formal VET sector. Bothteesc
will be discussed in the subsequent sections amdigpicted in the illustration in the appendix. rRal sector comprises
legally defined VET pathways that lead to certiféca or diplomas acknowledged by the governmentmBbisector
frequently attracts more attention in literaturejitcs and research than the non-formal. Taking iconsideration the
number of 260 million young people aged 15-29, gmeésapacities of Indian VET sector on a wholedisproportionally
small. Indian government(India G. o., National Bplon Skill Development, 2009) estimates that therall capacity for

skill development provided by public and privatstitutions amounts to around 3.1 million peopleuaily.
KEYWORDS: Formal and Non-formal Education in India, VET Paglys
INTRODUCTION

Formal VE and VT in India are two distinct pathsdimin, 2007). To pursue VE, the student needsptdar
two-year VE-stream at higher secondary level, whghisually offered at the same institution as geaeral stream.
Unlike in the VT-sector there are hardly any prévathools that offer vocational stream, as it isaomsidered lucrative
enough (Nilekani, 2008). Diversified VE-coursedinciplines such as agriculture, commerce, engingehome science
or health intend to prepare pupils for working life and self-employment (Goel,
http://www.unevoc.unesco.org/up/India_Country PamHj(Bank, Skill Development in India. The Vocata Education
and Training System, 2006).

VE, however, is popular among students with onlgua2t00,000 students, corresponding to 3 % oftatlents at
higher secondary level enrolled in the vocationedasn in 2006(Agarwal P. , Indian Higher EducatiBnvisioning the
Future, 2009). This means that less than 1 % oflestis who entered Grade 1 received Vocational Eiurca
(India G. 0., Report to the Nation 2006-2009, 2002aw level of acceptance of the vocational streasults in poor
capacity utilization of about 40 % (Bank, Skill Bdeopment in India. The Vocational Education andifirng System,
2006). Students who perform poorly in Class 10canlg said to choose this path. The overwhelmingomiigj, who is still
attending school at that level, strives to entaghi education (Bank, Skill Development in IndigheTVocational
Education and Training System, 2006)(Agarwal R109.

After completing elementary education Indian te@magcan entevocational training in order to become a
skilled or semi-skilled worker or craftsman. PurguM T, however, does not enhance student’s levgeokral education
(Goel, www.unevoc.unesco.org/up/India_Country Paoky. The Indian VT-market is very diverse andyfrented. The

formal VT-sector comprises trainings industrial Training Institutes and Centresd apprenticeshipsThe distinction
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drawn in literature between VT and Technical Ediocatis somewhat contradictory. Indian authors andidn
Government frequently consider three year diplooarses offered giolytechnicgo be part of the VT-sector whereas in
international literature the narrower categorizai®frequently applied. Education at polytechraoss to prepare students
for middle level or supervisory positions that foanlink between engineers and skilled or semi-attilivorkers and
therefore can be classified as a higher level ¥Ma&nThe most distinctive institutions which providél are Industrial
Training Institutes (ITlandIndustrial Training Centres (ITC)Tls are financed and managed by state labourstriies
whereas ITCs are owned, financed and managed lwateriOrganizations or NGOs. Both types of institusi are
accredited at national level by National Councit féocational Training (NCVT) or at state level biyet respective
designated institutions. Approximately 5,400 pulaid private institutions have a capacity of roygr0,000 seats and
offer qualifications in 60 engineering and 50 nawieeering trades. Of these, engineering tradeveme popular. It is
said that the existing capacities are largely limatl. There is also possibility to undergo an be-ob training in the form
of apprenticeshipn one of 254 industries. However, due to very $mamnbers (about 158,000 apprentices) which are the

result of industry reservations, this pillar of fleemal VT-sector is negligible.

As a consequence of deficits in Formal VET sectwe very diverseNon-Formal VT market has been
flourishing. Private Sector delivery of VTespecially by Non-Profit organizations, has iased significantly in past
decades, thereby responding to both student andtiyddemand (Short, 2008). Yet, there is hardly aredible data
available regarding quantity and quality of tragiopportunities offered in this market as privatelyned and managed
institutions are frequently not accredited . Acéogdto (Agarwal P. , 2009) most of private VT prders offer short, non-
formal and non-standard courses in IT-related antdangineering trades like travel, tourism, hodipytamedia, fashion
or clinical research. Overall, it is said that f{mévate training institutions offers more demandn market oriented
disciplines. In turn tuition fees are charged (OE@Ezonomic Surveys: India 2011, 2011). Private VRDviders
commonly charge higher fees than public institugioaspecially when operating without financial supgrom the
Government (i.e. Unaided Institutions). Accredipgtvate VET providers in India, however, are onllpwed to operate as
non-profit entities and are to run as charitablget@s, trusts or non-profit companies. Fees @ty private institutions
are set by state committees at a cost-covering.|l&@#ther regulations concerning admission of aaerhumber of
disadvantaged students whose seats are crossigedsidy the other trainees are also looked after skate
committee.(OECD, Economic Surveys: India 2011, 20A% a consequence of the deficits in provisioV&T by the
government, large companies like Infosys, Tata @rou Reliance set up extensive and high-qualithouse training
centres to ensure their talent-supply. These irs@dtaining options, however, are mainly targetedigher level and
academic professions and are limited because dttheture of the Indian economy. According to arl@®ank report on
VET in India (2006) less than 17 % of all manufaictg establishments in India provide apprenticestop in-house
trainings — with companies in sectors that requigre sophisticated technologies more inclined amtemployees than
enterprises in Textiles, Garments, Leather Progactd Food Processing or Automobile parts indugthe fact that over
90 % of all Indians are employed in tfieformal sector” has significant effects on the VET market (Panggar2008).
Still, there are som¥ET initiatives of state and central ministries al@Os that explicitlytarget workers in the informal
sectorsuch as Community Polytechnics, Community Collegeshe Jan ShikshanSansthan Programme — to name the
three biggest initiatives. To provide readers wihrough idea of these programmes two examples, Quorityn
Polytechnics and the Jan ShikshanSansthan Indjative briefly explained. In 6768ommunity Polytechnicsith a

capacity of about 450,000 places people are traivitrdn their communities. Courses of 3-9 months duratie@nsamilar
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to those provided in upper secondary schools irvtleational stream but with a focus on employmegtartunities in the
informal sector. No formal entry qualifications ademanded but students do not achieve a specidification or

certificate. The 122Jan ShikshanSansthai3SS means Institute of People’s Education) wittapacity of about 1.5
million seats target newly literate workers andkiliesd or unemployed young people in rural and urbaeas by offering
255 types of vocational courses. As per 2001 datar, 60 % of all participants were women. JSSgr@apaged by NGOs
but operate under state supervision. Some othercagealso provide a number of smaller developrpeoggrammes for
the informal sector that include VET elements (FFnguy 2007). Taken together the offers targetedhfatrimal sector are
capacity-wise very small. On top of that they oft@ck coordination and do not provide skills thet actually relevant for

work or self-employment in the informal sector.(\Wac, 2012)

Many schools of thoughts have argued variously ethods and pros & cons involving effective instimetin the school
setting. Some schools of thought hold the view ihatteacher prepares a subject matter adequatély,would be able to
develop appropriate teaching method. Others belieaecontent can be acquired if a teacher hasemeabsthe skills of
instruction. Between these points of view, areatiffg contentions. Whatever is the case, teachiathaa refers to the

structuring of educational materials to achieveefiactive teaching-learning process (Olaitan, 1981)

Learning isdefined as relatively permanent chamgkehaviour as a result of experience. When arviohghl’'s
behaviour is influenced or modified such that thdividual thinks or behaves differently consequepbn the newly

acquired information, principles, data, skill orokriedge, learning is considered to have taken gl@ceyson, 1979).

Momoh (Momoh, 2008) noted that absence of adeqpegetical skills by Technical &Vocational Education
teachers would make nonsense of whole trainingraroglLack of practical skill will only boil down tmere possession of
theoretical information by students without adequptactical skills to effectively engage in the weational area for
which students received their training (Okoro, 2008ipawin, 2004).

Without a workforce that is continuously acquiringw skills, it would be hard to reap most of thiumes from
technological progress (Booth, 1996) as cited inBA(Bank-ADB, 2004). More so, World Bank (Bank, G#dization,
growth and poverty, 2002) as cited in ADB (2004)eabthat the technological change has shifted ddrt@mards higher
skills in the labour force and that these new tetdgies are knowledge and skill intensive, thugdhie a need to train
people to work with these technologies (UNESDOQ,120

As UNESCO(UNESCO, ICT competency standards forhes; 2008) put it, as ability to establish whagyth
already know, assess their strengths and weakne$ssign a learning plan, stay on task, track tbein progress, and
build on successes and adjust to failures. Larsos@in, 1972) also upholds that learning is an iddal process and
students must learn by themselves and assume milionfor their own achievements in the learnipmpcess.(Okoye,
April,2010)

Entrepreneurship refers to an individual’s abitibyturn ideas into action. It covers creativitynavation & risk
taking, and the ability to plan and manage projecterder to achieve objectives. This supports ywmee in day-to-day life
at home and in society, makes employees more awfaies context of their work and better able tawsedpportunities,

and provides a foundation for entrepreneurs setiipgsocial or commercial activittt€COMMISSION, 2009)Existing

‘Commission Communication “Fostering entrepreneuriaidsets through education and learning”. COM(308%
final
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activities and programmes qualify education foremteneurship if they include at least two of tbkofving elements: a)
Developing those personal attributes and geneaglbficable (horizontal) skills that form basis ofentrepreneurial mind-

set and behaviour; b) Raising students’ awarenesslisemployment and entrepreneurship as poss#iieer options;
c) Work on practical enterprise projects and atigigj for instance students running mini companies;

d) Providing specific business skills and knowledgd how to start & successfully run a
company.(COMMISSION, 2009)

At least nine countries (Austria, Cyprus, Estoflangary, Luxembourg, Poland, Romania, Spain and &lk)
report that between 90% and 100% of vocational afitut students participate in entrepreneurship programs at some
point during their vocational education path. Hoewrethese figures are only indicative, while prognaes and activities
included in above data may differ greatly in inignand effectiveness.(COMMISSION, 2009)

Non-Profit Organizations (NGOs) play an important role in organizing entrepreséipeducation in VET
schools, especially by offering programs based ractjzal experience& working on projects. They nallsnhave close
links with the business world, and oftenreceive ediorm of support from public authorities. In peuiar, European
networks such adunior Achievement-Young Enterprise (JA-Y&jvw.ja-ye.org)andEuropen-Pefwww.europen.info)
widely promote minicompany or practice firm progsamhere students have to work on their real oualrfirm. These
programmes are wide-spread and they are presafitBiuropean countries (for instance, JA-YE reptintt 80% of VET
schools in Denmark and 66% of VET schools in Norwaffer students possibility to create their mini-
company).(COMMISSION, 2009)

Good Practice indicators for entrepreneurship dilutén vocational schools:

» The programe or activity has well-defined objediivend appropriate measures ofsuccess. It is régular
evaluated, and receives positive feedback from esitsd Evaluationresults are unceasingly fed inte th

development process.

e There is a good balance between theory and pradtieeprogramme or activity is actionoriented, lhsa
experience and project work. It aims to improve gtedents’ abilitiesto work in a team, develop arsk
networks, solve problems, and spot opportunitiesl&tts are actively involved in the learning preceand

responsible for their owneducation.

* The programme or activity is adapted as per thdestis’ learning environment and to theirspecifields of

study.

* The institution has external links with enterprisesperienced business people & youngentreprenancswith

local community. Entrepreneurs are involved inlg@ningprocess.

e Students are exposed to real-life work situatiord encouraged to take part in extra-curriculanvéis. External

events, activities and contests are organised.

e Teachers have an appropriate qualification in @némeeurship (through experience inbusiness anafticfpation

in training). They use up-to-date study materiald ap-to-date knowledge.

» The programme or activity stimulates students aadhers to look beyond the bordersof their schogrenment
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(e.g. by exchanging experience or ideas with o#iwdools,with students from other countries or vather
technical backgrounds).

* The programme or activity is part of a wider schestadents are followed afterparticipation in thegramme,
and are referred to right support mechanisms ifwlaat to start up a business.(COMMISSION, 2009)

What exactly is a Polytechnic?The term ‘poly’ comes from Greek word meaning ‘iylaand ‘tekhnikos’
meaning ‘arts’. In shorRolytechnicmeans an institute that offers a variety of preif@sal courses, which is mainly
technical and vocational in nature. Aim of polyteitheducation is to create a pool of skill basedpoaver to support
shop floor and field operations as a middle lewrgk between technicians and engineers. The Diplawel Institutions
pass-out levels in Engineering & Technology playimportant role in managing shop-floor operatiolgs further an
established fact that small & medium Industry prééeemploy Diploma Holders because of their sdeskdls in reading

and interpreting drawings, estimating, costing 8irixj, supervision, measurement, testing, repa@intenance etc.

Polytechnic education in India contributes sigrifily to its economic services. The Central andesta
governments in the subsequent years, thereforeida funds to increase technical education faeditn 1950s and early
1960s which resulted in the establishment of aelangmber of government and government aided privetéutions in
the country. Government also adopted a policy afvite subsidizing the technical institutions toratt meritorious
students. The aided institutions received 50 to d@%e capital cost and 80 to 90% of the recurdaogt.(Singh, 2008)

Expansion of Polytechnic Education

During last decade, India has seen a tremendousaise in the number of Engineering Colleges at &etgvel
throughout the country. However, the growth of tgchl institutions has not been uniform as far asnber of
polytechnics and degree engineering colleges icaroied. The present student intake in degree apldndi level
technical institutions is 6.53 lakhs and 3.54 lakéspectively. The ratio of degree to diploma hdddis around 2:1,
whereas ideally it should be 1:3. This is becadsmare private participation in the engineeringtesecompared to the
diploma sector. There is also a societal perceptian degrees command a premium in the job magkéer than the
diplomas.

Ministry of Human Resource Development has launclzedNationwide Scheme on “Sub-Mission on
Polytechnics” under Co-ordinated Action for SkiléiZelopment in order to augment Skilled Manpoweui@inent in the
country by providing assistance to state governmddhder this scheme 1000 new polytechnics wilsbeup in each
district not having one already with the emphasisdter to the needs of unserved, underserved aneadisadvantaged
sections of the Society. Of 1000 Polytechnics, B6lytechnics are to be set up with a one time eégirant of Rs.12.3
crore per polytechnic to meet the capital cost.ilaiy, about 300 polytechnics would be set up unBavate Public
Partnership (PPP) mode with partial funding of R¥)Xrore per polytechnic from the Central Governinéhe rest 400

polytechnics would be set up through private fugdin

Besides the financial support for the setting upv E®lytechnics, it has also been decided to sthemgthe
existing polytechnic system by granting funds uR®2.00 cores per polytechnic for 500 polytechnis.one of the
components to incentivise skill development amongnWn, grants are also proposed for constructioWaien’s Hostel
in more than 500 polytechnics at the cost of R8.Icfore each. (Ministry of Human Resource and Dmgwekent,
mhrd.gov.in/sites/upload.../AgendaBackgroundCSE®42812_1.pdf, 2012) All these new polytechnic iugéis will
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have a community polytechnic wing. Women'’s Hosteils also be set up in all the government polyteéchnThe existing
Government Polytechnics will be incentivised to mdze in PPP mode. Efforts will also be made traase intake
capacity by using space, faculty and other faesitin the existing polytechnics in shifts. Thereaiso a shortage of
qualified diploma holder in several newly emergedasa. Therefore, engineering institutions will Ineeintivized and
encouraged to introduce diploma courses to augintake capacity. Diploma programmes could be ruaviening shifts
when the laboratory, workshop, equipment and liprare free. Sum total intake capacity of polytechnin the year
2009-10 was around 5.09 lakhs.

Growth of Polytechnics in India

Over the years, the number of Polytechnics incikaseper the following:

Institutions Number | Seating capacity
Government run itis 2189 4,53,346
Private run ITCs 6498 7,60,702
Total 8687 12,14048

Source & footnotes: Ministry of H.R.D. DepartmeifitSecondary & Higher Education &U.G.C.

Number

® Governmentrunitis
B PrivaterunITCs

Total

Main Problems of Polytechnic Education in India

Over the years, the diploma programmes have ded¢eid losing key skill components, which has reslin
their being just a diluted version of degree edocaflhe organizations employing them have to ttham all over again
in basic skills. Major problems being faced by paytechnic education system are non - availabditcourses in new
and emerging areas, Inadequate infrastructurdtfasibnd obsolete equipment, system unable tacattjuality teachers,
inadequate financial resources, Inadequate or rizteace of state policies for training and retiragnof faculty and staff,
lack of flexibility and autonomy to the institutispninadequate industry institute participation,klaaf Research and

Development in technician education and antiqu&tedicula.(B.Sanjay, 2011)
Community Polytechnics

The working group on Technical Education of All imdCouncil of Technical Education (AICTE) in Febrya
1978 recommended for selected Polytechnics to actoaal points to promote Community /Rural Devel@mtnon
scientific lines through technology transfer. Ttehesme of Community Polytechnics (CPs) was starteden Direct
Central Assistance Scheme in 1978-79 in 35 Polyiesh The scheme envisaged the Community Polyteshni act as
important centres for the application of sciencel drechnology in rural areas and generate self andewbased

employment opportunities, through non-formal tragiitowards and competency and need based coarsasaus trades
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and multiple skills. The major objectives of ComrtynPolytechnics are to assess the needs of ruessaso that
development programmes are designed and carriedtraint village youths for self and wage employmesthance
production and productivity in rural areas to raiseir standard of living, make available repatilfies at the door-step,
start people’s participation in development anddase awareness of various development schemesdibg different

agencies.(Goa)
Following are the main aims of Community Polytedsni

Socio Economic SurveyTo interact with the rural community, make a synand obtain information to

ascertain their needs and identify direction inckhiural development efforts are likely to bringaer results.

Transfer of Technology: To organize programmes to enable the villageisdizate normal methods adopted by
them in their daily activities, develop better teicjues, implement and teach them to adopt the modeweloped

techniques and implements.

Manpower Development:To impart training and teach local people the dakills, knowledge and attitudes to
practice any occupational activity that will leaddainful employment in their own village, and atsmining for upgrading
the skills in their own fields. This sort of traig is crucial in the context of Technology transtend it helps people in

equipping themselves with the adoption & use of emdechniques, implementation and maintenancewpawnts.

Technical Service:To organize technical service camps at regularvals, and undertake minor repairs on the
jobs at site, through trained man-power. To alsmmute service centres and repair shops to be sbiupe villagers

themselves and also consultancy services at villegds through trained man-power.

Support Service: This is in addition to the technical service men&d above, villagers may need support of
other kinds to improve professionally, to widen Ho®pe of activities and enhance productivity. Soeebd may be more

encouragement/boost, guidance in getting loanglgws raw materials, development of marketing lities etc.

Dissemination of Information: This involves publication, distribution of Technichteratures containing
information on improved, adopted & new technologiagable for rural needs, and also includes guidas to where to

obtain the required raw materials, how to get lcstos

Co-operatives/Self-help group:Helping the villagers to organize self-help groupd aco-operatives overall

departments, improvement in lifestyle, beautificatof the environment and enrichment of social eultural life.
As on date there are 617 AICTE approved Polyteshtiwered under the scheme of Community Polyteshnic

The rationale for choosing Polytechnics for implatatgion of scheme of Community Polytechnics is Hase
the fact that Polytechnics are equipped with adiexqudrastructure in the form of Buildings, Lectudalls, Laboratories,
Workshop, and Hostel etc. which could be usedifdddg such centres of knowledge to the rural comityu Besides,
Polytechnics have qualified and trained faculty séhgervices could be utilized for vocational tnagnand transfer of

technologies.

Community Polytechnic Scheme is run by the MinistfyfHuman Resource Development, Government of |ndia
and New Delhi. They have been established as eiitithin polytechnics rather than as autonomosistutions. To that
extent Community Polytechnics is part of the forsydtem. However, they provide training within coomities and their

approach can be considered as informal. There @areG75 Community Polytechnics (approved and unapatdoth),
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training about 50,000 people a year. Courses ar@®fmonths duration and there are no entry praiségs. MHRD

intends to incorporate CPs into all AICTE-accredliitgstitutions in the years to come.

Community Polytechnics deliver the same types of oesesin a community environment: that are delivered
through vocational education in schools, but theufowould seem to be on informal sector of econofimg content of
Community Polytechniquecourses is different to ¢hmsschools. For example office management arfidasiesigning
courses are covered within six months duration Ioenmunity Polytechnic whereas courses with sutdstare offered
for two years under vocational education programrResticipants in Community Polytechnique coursais go special
qualification and no particular credit towards dasther training in ITls or polytechnics. CommunPplytechniques does
not therefore fit into any qualifications framewo#kccording to 10th Five Year Plan document, tharses and services
of Community Polytechniques were to emphasize riduesfer of technology to communities, manpower tgment and

rendering of technical and support services.

The Community Polytechnics impart short- term cearsf 6 months duration in various trades, freexnf
charges and intake of trainees is Limited to 15kag¢ch per trade. Before starting any course theréidement is given in
leading local Newspapers to enable the aspirarapppdy for the same which followed by selectiorthed trainees through
personal Interview. Besides, Community Polytechnaso undertake training in collaboration with gamraent

departments and agencies. The duration of suclsesis decided jointly by the departments and spedsagencies.

The Community Polytechnics also used to provideaicommunity services like MahilaMandal, fural dea
nutrition camps, social service camps, tree plamatamps, financial help for self-employment, eatiegnal film shows,

medical camps, safe drinking water, student colingeVillage environment and Youth club.

Taking initiative to strengthen the network of Commity Polytechnics in the country MHRD has directed
open a new community polytechnic wing with all tree thousand new polytechnic institutes to be é&sted by Ministry
under the Scheme on “Sub-Mission on Polytechnid@®'. provide skilled personnel at grass-root levelwadl as to
facilitate appropriate technology transfer to theal community, under the revised scheme of comiyyoulytechnics, it
is proposed to cover all the above polytechnias @bst of Rs.737.82 crores. Total outlay for thérerscheme is Rs.6828

crores to be spent during 11th and 12th Plan period

Impact of Community Polytechnics on SocietyThe main activity that Community Polytechnic hahdered
since the beginning is the manpower developmenihwinitially, is carried out only at the main cemtbut subsequently

carried out at the Extension Centre also. The Conitmw#olytechnics design their own course curriculu
Shortfall of Community Colleges

Many shortfall of the scheme have been assesséar.sdhere appears to be a compartmentalizatiowedmst
normal Polytechnic and Community Polytechnic atitei Very little attempt has been made to integrditese in
curricular activities. At present only a handfulstff members seem to be involved in rural develept work. Also, in
most of the projects undertaken by community palytécs, very little attention has been paid to tlesting and the

economic aspects of it. The technical documentaifomork done is also weak.

Notwithstanding the above shortfalls, overall then@nunity Polytechnics are improving their performanand

particularly in the states of Kerala and West Bémdeere they proved to be good models.
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Community Colleges

The Community College is an alternative system adication, which is aimed at the empowerment of the
disadvantaged and the underprivileged through gpjate skill development leading to gainful emplamh in
collaboration with the local industry and the conmityiand achieves skills for employment and selpiyability of the
above sections of people in the society. The Conity@vllege is an innovative educational alternatitaat is rooted in

the community providing holistic education and #lility for employment to the disadvantaged19.

The Vision of the Community College is of the conmity, for the community and by the community and to
produce responsible citizens. The Community Coegemote job oriented, work related, skill - based life coping
education. The Community College initiative is ionformity with the Indian political will that pridizes in education,

primary education, information technology educatma vocational education.

The key words of the Community College system agess, flexibility in curriculum and teaching mediotogy,
cost effectiveness and equal opportunity in coltabon with industrial, commercial and service segtof the local area
and responding to the social needs and issuesdbtlal community, internship and job placementinithe local area,

promotion of self-employment and small businesstigpment, declaration of competence and eligibflityemployment.

The Community College is a place that makes pebipler a job. It is an alternative system of edtiza to
empower the socially, economically, and educatigndisadvantaged. Here, we concentrate more ot ddielopment
based on each individual. Anyone can join—schoopduts, degree holders who want to learn a paati@Kill—we even

have students from the rural areas. Anyone fronatfeegroup of 16 to 47 years can enrol.

The Community College Movement started in Southdrad October 1995 with the beginning of the Pohdity
University Community College. It was taken forwarg the Inauguration of the Madras Community Colldyethe
Archdiocese of Mylapore - Mylaporein August 1996whas strengthened by the ManonmaniamSundaranaretsity,
Tirunelveli, by giving approval to five Communityolleges in September 1998. It spread to Andhra d3tadvith the
starting of IMJ Community College in Tenali in JU999. It also spread to the states of Gujarat, dvihtra, Kerala,
Karnataka and Uttarakhand. Today there are 153 aonityncolleges across 17 states. The movement ddar shelped
35,000 students from the socially, economically auflicationally backward groups. Thus it has becammational

phenomenon.
The Salient Features of Community Colleges

The Community Colleges are generally establisheddyyprofit making, non-commercial and communitpdxa
organisation with proven years of service to tr@al@ommunity. The establishment of the Communityl&€ges should be
preceded by an extensive Need Analysis of the gmpdat opportunities available in the local area atsb the social
needs of the Community. The Target group of the @anity College is Xll passed students, school drofs, rural
youths, rural women; existing workforce that watdsupdate its skills and all who want skill basew aneed based

education at an affordable price.

There is no age limit for admission into a Commyi@bllege. The close and active linkage betweemnstries
and Community College is a must for the succesth@fCommunity College System. The industrial pagreelp the
College in designing the curriculum, providing ptinie instructors, serving as members of the adyismard and the

governing board, taking students for internship aetping them to find job placement. The Commurtyilege is a
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Multi-campus reality. The Community College is pétad to the optimum utilization of the existingfiastructural

facilities available to the community-based orgati that establishes the Community College.

The Community College tries to respond to the defficies of the Vocational system through industry-
institutional linkage, competence assessment, propdification, training on site, life skills trsing and job oriented
programmes decided on the basis of the local ndéteidsn the above areas that the Community Cellisgan improvement

and departure from earlier initiatives such as €ommunity Polytechnics and apprenticeship traginin

The curriculum of the Community College has foustidict parts: life skills, work skills, internshipnd
preparation for employment. The certificate progmeas for the school dropouts consists of 28 weekisthe diploma

programmes consists of 52 weeks for the X and A#spd students and all others who want skill-bededation.
Criteria for Selection of Industrial Partners by the Community Colleges

Since the selection of right Industrial Partnersuisimportant factor in the overall success of @mmmunity

College Movement. The following criterion is usedthe Community Colleges for selecting the Indastfartners:
» Willingness of the Industrial Partners
» Willingness to allow girls to work in order to gaéxperience
» Safety, distance and accessibility to the work spot
e Experience in Work skills
e Sharing of vision for the poor
» Interested to train our students
» Commitment for Job placements in their Companies
* Having good infrastructure
» Good Trainers
e Concerned with upliftment of students
» Frequency of the visits of the industrial partrtersur college
e Serving as the members of the Advisory board
» Ready to provide apprenticeship training
e Skill based training
* Helping in the Designing the Curriculum
» Part time instructors
» Allowing the students to work with advanced equipime

* Authorised Service Centres
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Functioning of Community College

The Directors of Community Colleges accept the @asbility of running the Community College by tBeard
of the Management of each college. The GovernindyBese to have few Industrial partners as its membghe entire
system is kept going by the qualified life skiligork skill staff and guest faculty. The Advisory &d for each of the
course should be in place every college. The ceflesgend their students for internship for 2 morfesnning, Monitoring,
Evaluation, Training and Placement all are donéheyCommunity College. The Community College img®the living
standard of those who are excluded and uplift tnendrodden. They also update the courses everywitlarthe experts
from different fields. Most of the colleges haveripnal and flexible fee structure. Many colleges éngast peoples

association. All the colleges follow the patterrifef skills, work skills, internship and prepaatifor employment.
Courses Offered by Community Colleges

The Community Colleges offer diploma courses inltheassistance/nursing assistance; pre-primaryhegac
training; DTP operation/computer application; fashidesigning and garment manufacture; house elab#lectrical
work; air-conditioning and refrigeration; four-wHegautomobile mechanism; catering; plumbing tedbgy; tailoring
and embroidery; Tally accounting; medical lab teathgy; computer hardware; sales and marketing meamagt; travel
management; bakery and confectionery; cargo managerprinting technology; hotel management, rurarketing;
community enterprises; Information Technology; bess accountancy and chartered accountancy, haegeand so
on.

Role of IGNOU in Popularizing Community Colleges

In India, only 5% of the youth in the age groupZDyears have obtained vocational skills througiméd means,
whereas the percentage in industrialized countagees between 60% to 96%.Though about 12.8 millinter the labour
force every year, only about 2.5 million vocationidining seats are available in India. To addrbsés ‘Skill Gap’

nationally, during the 11th Plan, the Governmepiras to create 70 million skilled jobs in diffetesectors.

For undertaking this massive expansion in capabiggides current established approaches, many dteemi
have suggested the need to institutionalize amnalte@e education framework such as Community @ele Community
Colleges, institutions rooted in the community fiooviding holistic education which is flexible ajub-oriented, will offer

post-secondary programmes leading to Associated@sgn Arts, Science and Commerce.

The Associate Degree programmes through Commurotieges will focus on employability, with following

features:
e Skill & job orientation
* 2-Yearduration
e Vertical mobility into 3 year degree programme
» Flexible entry qualifications
e Fulltime face-to-face programme

The Indira Gandhi National Open University has blegn earnest move in providing this innovative rakigive

model of higher education. Since 2009 IGNOU is ssstully running the scheme of Associate Degregyi@romes
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through Community Colleges in various parts of éndihe pilot programme for the scheme was launghtgdabout 200
institutions across the country, particularly irraluareas, in the first phase. Today IGNOU is ragnaround 443

community colleges across the country.
Suggestion to Bring About the Improvement of the Sgtem

The colleges need to access the need of the vgsmastial employers. Government recognition isdeek If the
colleges get Government Recognition the system dvgain societal and national acceptance and tltestis strength
will go up. The Need Analysis of the Employment é®elf Employment opportunities should be done e&mears.
Review Meeting among Community Colleges to shaedr thxperience and problems should be arranged anear by
the Madras Centre for Research and Developmentashrunity Education, MCRDCE. MCRDCE should conduct
refresher training programmes for the teachers om@unity Colleges. Professional Enrichment Workstam
sharpening the teaching skills and ways to imprawdustrial collaboration should be explored. Theteould be
monitoring, close and regular follow-up by MCRDCEBlze Community Colleges.

The Industrial Partners feel that the questioreabgnition from the Government is so essentiatifersurvival of
the system. They also feel the training periodérimship should be extended for few more weeksy Hukocate women
entrepreneur training. Publicity for the systenuiigently required to get better placement for tluelent. Some of them
feel the duration of the course to be increasetivto years and they want the uniform standard tontaa in all the

Community Colleges through regular update of tHkys and continuous interaction with the Indat@ollaborators.
Recognition and Accreditation

The Community College System has been working ssfoky with 70% Job Placement without getting
Recognition from any Approved Educational Bodiesh&f Country. However most of the Community Coliefgt there
is the need for Recognition from the state andreégovernments to facilitate the horizontal magiland the vertical
mobility of the students of the Community Collegdwe MCRDCE has conducted Seven Consultations stofarther
this cause. It is for the first time in the educaél history of the country, the agencies that@ammunity Colleges have
devised Self-Regulatory and Autonomous Guidelire®risure credibility and accountability of the syst Thus the
MCRDCE has succeeded in influencing the state anttal governments for Recognition and Accreditatb the system
and for the Student Cantered Funding. The issukcofeditation was examined closely by the Natidnatitute of Open
Schooling (NIOS), New Delhi at the direction of thiénistry of Human Resource Development (MHRD), @mment of
India, and New Delhi. The NIOS has given accreiitaso far to 18 Community Colleges in India. ThERDCE is also
trying its best to workout Credit Transfer with thadira Gandhi National Open University (IGNOU), WeDelhi for
Vertical Mobility.

Suggestions and Future Directions to Community Codiges

A Research Study on “The Impact and ProspectseoCiimmunity College System in India” was condudigd
the Madras Centre for Research and Developmenbainunity Education (MCRDCE), August 2003 and suteditto
Socio-Economic Research Division Planning Commisgémvernment of India, YojanaBhavan, Parliamene&irNew
Delhi, underlined following suggestions and futdieections to the Community College Movement inigndthich needs

to be corporate in the years to come:
* The study shows that the problem of school dropoatsbe handled by the Community Colleges by pingid
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them multi skills since they already have the eigree of at least eight to ten years of schooliftese students

can be given certificate courses.

» Technical Vocational Training and Educational (T\&E) Programme can easily be implemented by the
Community Colleges. It could be started as a pitoject taking 800 students — 40 students eactwiotrades in

20 Community Colleges from July 2004.

* Lack of recognition has been the major problem daog those who passed out from the Community Celleg
Recognition by the Ministry of Human Resources Depment, New Delhi and the Directorate of Employimen
and training by the respective state governmentk emhance the acceptance of the diploma givenHhay t
Community Colleges at national or regional levéliswill also ensure the horizontal mobility of tlséudents in

terms of getting employment all over the country.

» The Vertical mobility of going for further educatian the respective trades could be ensured byNttenal
Qualification framework through credit transfer esjally in the Open Universities of the Countryelikndira
Gandhi National Open University (IGNOU).

» The National Institute of Open Schooling (NIOS) la@sredited 18 Community Colleges. Many more celeg
would be accredited in the near future for the Mioceal courses already offered by NIOS. Effortsdtdbe

made to get the new courses designed accordimg tiot¢al needs.

e The model of the Community College system coulddmicated all over the country. At least one COut be

there in all the 600 districts of the country.

 The Community College should try to address thdctgfcies in the Vocational educational systemha t

following manner based on the findings of the ab@search study:
o It should aim at the employability of the individueained.
o It should evolve a system to declare the competn®t and duly certify the same.

o It should promote strong Industry — Institutionakhge and ties. It involves the Industry to arate the skills it
wants and works in close collaboration with theuistties, to make the individuals skill orientedttisaneeded by

the employer.

o It should emphasize the teaching of life skillsmeounication skills and English language to the isilef the

system.
0 The Community College System certainly lessendtirden on higher education.

o It is evolving a system of evaluation and assessnwnskills, which are personal, social, language,

communication, work and creativity.

e The important problem, the Community Colleges @@y today is the financial viability. The feedlected
from the students are very low (an average feesof2B00-3000) to make the system cost effectiveraachable
to the poor and the most disadvantaged. Hencerécsmmended that the central and state governncentd
offer to the students from the socially, econonycadducationally backward groups scholarships stigends —

Rs 3000 by way of meeting the training cost of gtedent per year which will help the Community @gks to
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strengthen the System. The Planning Commissiondcoetommend the same to MHRD since the Planning
Commission has already has already advocated rémagsihening of the Community College scheme inTtaith
Five Year Plan “There should be focus on convergeof schemes like the SarvaShikshaAbhiyan, Adult
Education and Vocational Education Programme ab&8shPolytechnics, Community Colleges etc. (Tdfitre
Year Plan, 2002-2007).

As the Community Colleges are predominant in Sdattia, the concept of Community College has to be
propagated through regional workshops especiallhénnorthern states of India in particular in Bjh@rissa,
Uttar Pradesh, Madhya Pradesh, Rajasthan, ChtattisBunjab, Haryana, Himachal Pradesh, West Bearghl
other north eastern states. These workshops caormiucted to popularize the Concept among servioelad

organizations and NGOs with the help of the resbstate government.

The various components of the Life Skills Progransumeh as Life Coping Skills, Communication Skisglish,
Basic Computing Skills preparation for employmepiuld be included in the whole stream of Vocational
Education with the expertise of the Community Ggpdle and by training teachers of Vocational Schddigre is
a need to promote active industrial partnershiphwitgencies like the Indian Chamber of Commerce,

Confederation of Indian Industries etc. in ordest@bilize the internship and job placement.

The same Life Skills could be introduced as angrgkcomponent to the Arts and Science collegeestigdto

enhance their employability.

The whole movement has been a non-governmentétinéd. Hence the governments could provide externa
support through recognition and awarding of sclebigr and stipends to the deserving students. Téijs ¢ould

come from the following departments of the governtne

0 Rural Development Department

o Social Welfare Department

0 Health Department

o Women Welfare/Empowerment Department

0 Youth Welfare and Sports Department

o0 The Quasi-Government Organisations, Public Sectamiies to ensure placements

o Funds of the Special Component Plan ProgrammethEarelfare of the SC/ST population.

MCRDCE could function as nodal agency to help agento establish Community Colleges, to train teashto
develop curriculum and evaluation methods in theral direction of the Community College Movement i
India. This Centre could be recognized and supddstethe Ministry of Human Resources DevelopmergwN
Delhi.

The Study shows that adequate infrastructure fadginot available in most of the Community CollegSince
the nature of the Courses is Vocational and Tradigitges it is essential that adequate infrasutetparticularly
for hands on training is to be considerably strekaged. While some support could come through Conitghun

Contribution and fees collected from the Studehesé is need for the Government's grants alsorengthen
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community colleges.
The study provides the following insights into htminfluence perceptions of VET:

o When it comes to IVET attractiveness, a key stakiros the (prospective) student. To understand tiey
make decisions on future education paths, morernmdton is needed from students directly. Thereusent
evidence that the labour market relevance of IVETikely to be one of the most important influenoasstudent
decision-making, alongside personal interest in #ubject. Perceptions about the likelihood of firgdi

employment after completing IVET are found to berelated with relative esteem;

o Existing campaign and communication efforts oftee atudents and/or people working in the releveedsaas a
messenger. This is a combination of ‘authority’ eople who are already working in the area and laiity’
young people who are like the intended audience. [obal level of campaigning, seen frequently, rhaip to

reinforce this similarity element, and make the sage even more relevant to recipients;

0 The family is the most influential group in studelecision-making. As messenger, families are afsorgportant

target for information, requiring considerationvaiat messengers are likely to be relevant for them;

o Participation in VET is stable in most countriegee where other indicators on attractiveness vigyificantly.
This suggests that norms might be significant drivel VET participation. Norms can and have beeadum
campaigns by exposing young people (or other gréageted) to examples of those involved in IVET am

relevant careers (e.g. in skills competitions);

o0 The desire to be consistent with previous commitsi@md actions has implications for the involvemeht
employers in IVET, suggesting that engaging thersniall ways initially might lead to larger commitnie down
the line. This is seen in some of the incentivategies. It also has implications for studentsgsesting that it

may be valuable to expose students to IVET at losa

gondary level, or give ‘taster’ opportunitiebo8-term
courses, which can then be extended, could alswdadul as a low barrier way to engage students in
IVET.(CEDEFOP, 2014).
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